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FOREWORD'
This module is one of a series of 100' performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencietof vocational teachers. The
competencies upon which these Mod uies are based were iden-
tified and verified through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction. The modules are suitable for
the preparation of teachers in all occupational areas.
Each module provides learning experiences that- intehte
theory and application, each culminates with criterion refer-
enced assessment of the teacher's perforthance of the spec-
ified competency., The materials are designed for use by indi-
vidual or groups of teachers in training working under the
direction and with the assistance of teacher ed ucators acting as
resource persons. Resource persons should be skilled in the
teacher competency being developed aid should ba thor-
oughly oriented to PBTE Concepts and procedures in using
these materials,

The design'of the materiels pick/ides considerable flexibility for
planning and conducting performance-based preservice and

University, and University of Missouri-Columbia.inservice teacher preparation programs to meet a wide variety
of individual needs and interests. The materials are intendedr. Following preliminary testing, major revision of all materials
use by universities arid colleges, state departments of educa- was pedp.rmed by tenter Staff with the assistance of numerous
Hon, post-secondary institutions, local education agencies, and consultants and visiting scholars from throughout the country.
others responsible for the professional development of voca,
hone' teachers, Further information about the use Of the mpd- Advanced test' of the materials was carried out with assis-

tance of the vocational teacher educators and students of Cen-ules in teacher education programs Is contained in three re- .

latect documenta. Student Guide to Using Performance-Based tral Washington State College, Colorado State University, Ferris
Teacher Education IOlaterials, Resource Person Guide to State CollegeNiohigan; Florida State Uhiversity, Holland Col-
Using Pe ance -Based Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher
Educatlap4.

The PBTE curriculuM- package are products of a sustained
researchband development effort by The Center's Program for
ProfessionVII:Develcipmarit for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials. Over 40 teacher educators provided input in
development of initial versions of the modules; over 2,000
teachers and 300'resource persons in 20 universities, colleges,
and post-secondary institutions used the materials and pro-
vided feedback to The Center for revision and refinement. advanced testing effort is also extended to Ferris State College,
special recognition for major individ I roles in the direction, Holland College, Temple University, and the University of

Michigan-Flint.development, coordination of testing, revision, and refinement
of these materials is extended to the following program staff: Robert E. Taylor
James B. Hamilton, Program Director; Robert E. Norton, As- Executiv_q'Director

The Cerffr for Vocational Education,

sociate Pro-gram Director; Glen E. Fardig,-Specialist; Lois Har-
rington, Program Assistant, and KarenQuinn, Program Assis-
tant. Recognition is also extended to Kristy Ross, Technical
Assistant; Joan Jones, Technical Assistant; and Jean Wisen-
babgh, Artist for their contributions to the final refinement cik,
the materials. Contrlbutions made by former program staff to-
ward developmehtal versions of these materials are also ac-
kriowlegged. Calvin J. Cotrell directed the vocational teacher
competehcy research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972. Curtis R. FinSh provided leadership for the
program from 1972-1974.

Appreciation is alsoextended to fill those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed scr generously in various"
phases of the total-effort. Early versions of the materials were
developed\ by Thp Center in cooperation with the vocational
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia. Preliminary testing of the
materials was conducted at Oregon State University, Temple

lege, P.E.I., Canada; Oklahoma State University; Rutgers Uni-
versity; State University College at Bbffalo; Temple University;

. ,University of Arizona; University of Michigan-Flint; Univeretty'of
Minnesota-Twin Cities; University of Nebraska-Lincoln; Uniyer-
sity of Northern Colorado;iUniversity of Pittsburgh; University
of Tennessee, UniversiWof Vermont, and Utah State University.

The Center is grateful to the Nattonal Institute of Education for
Sponsorship of this PBTE durriculum development effort from
1972 through its completion. Appreciation is extended to the
Bureau of OccuPaliopal and Adult Education of the U.S. Office,
of,Education for their sponsorship of training and advanced
testing-of the materials at 10 sites under provisions of EPDA
Part .F, Section p53. Recognition of funding support of the
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THE CENTER FOR VOCATIONAL EDUCATION
TM Okofrtm 4....so, 040 It ., 140 % C. 0. 0210

IP

\he Center for Vocational Education's mission is to
Increase the ability of diverse agencies, institutions, and
organ)zations to solveeducational..probietns relating to
indivrafRal career planning, preparation, and progression.
The Center fulfills its mission by:

Generating knowledge through research.
Developing educational programs and products.
Evaluating individual program needs and outcomes.

',installing edUciiIional Programs and products.
9perating information systems and services.
Coaductmg leadership development and training
progrerts.

A
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A

V
. AMERICAN ASSOCIATION

FOR VOCATIONAL
INSTRUCTIONAL MATERIAL'S

/ Engineering Center
University of Georgia

Athens, Georgia 30602

The American AssociatioA for Vocational Instructional
Materials (AAVIM) is an Interstate organization of univer-.
sitlee colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
Jomiation and teaching aids.
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INTRODUCTION
. .

Title increasing demand for the e
r
val tion of vo-

s Iurcei. students, parents, educators, and the
tonal education programs arises from several

general pdblic have become increasingly aware of
th role vocational educatiori performs in the
'or paration of adults and youth for the world of
w rk. In addition, federal and state legislative

' bodieg have continued to enact legislation promOt-
-/ . ing' .the_establishment of vocational education

programs at all levels.

In this technological age of accuracy and pre.ci-
sion,, knowledge is replacing opinion, and evi-
dendo is replacing guesswork' The time is past

.

.$

when teachers and administrators of vocational
education programs can rely solely on personal
obsecliation as a stiff icient measure of program
effectiveness.

.....-....../

1.

a

.

Evaluation must be an integral and continuous
part of the total educational process. Unless pro-
grams are Vperly evaluated, educators will riot
have sufficient evidence on which to make .deci-
sions regarding program developntent and. revi-
sion. We cannot afford the luxury of operating pro-
grams solely on the basis of what we believe to be
right. As the Public is asked to invest more of its
dollars i6 vocational education, there is a, growing
concern for educationil procedures tote justified
on the, basis of efficiency and effectiveness. The
issue is not whether We evaluate, but rather, how.

Vocational educators, of course, want to provide
the best program possible for all students. But,
traditions and past experience are not sufficient

k standards by which to assess the merit of he pro-
gram. Sdund management is dependent 40n pro-
gram evaluation. Evaluation must be thought of
not as an appendage, kut as a fundamental part of
the total program effort. Program evaluation must
be viewed as'a.continual and vital part of the edu-
cational management and accountability process.

This module focuses on locally. directed and
product-oriented program evaluation. The mod-
ule is designed to give ,you.skill in planning and
conducting vocationaleduCation pr.ograrevalua7
tion efforts. While many vocational teachers will
not have total responsibility for, the evaluation of =. '
fort, every teacher will need to help with the evalua- ,

boo process and should be prepared to utilize per-i
tinent findings and recommendations-to help im--, -.
prole his/her vocational program/ . , , 44
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ABOUT THIS MODULE
eat

Objectives
'terMlnal ObJe aye: While working in an actual school
situletion, evaluate your vocational program. Your per-t and) will be assetsed by your resOur
us g the Teacher Performance Assessmert

54 (Learning Experience IV). ,

Enabling Objectives:
1. Mier completing the required reading, demonstrate

knowledge of the concepts and procedures involved
in evaluating 'a local vocational eorcation program
(Learning Experience 1).

2 Afer completing the required reading, develop a plan
fortevaluating 'the hypothetical vocational program
described in a given case situation (Learning

11)

Experi-
ence .

.,

i
3 After completing the required reeding, develop 'a final

evaluation report for a hypothetical vocational pro-
gram described in a given case situation (foaming
Experience 111).

Prer6quisitesr
To complete t is module, you must have competency in
maintaining a occupational advisory committee; in de-
vbloping program goals and objectives, and in conduct-
ing a student follow-up study. If you do not already have
these competencies,Imeet with your resource person to
determine what met od you will use to gain these skills.
One option is tp co plate the information and practice
activities iri the folio ing modules: -

Maintain an 0 cupational Advisory Committee,
Module A-5
Develop Prograrn Goals and Objectives, Module
A-6
Conduct ,agtudint Follow -Up Study, Module A-10

Resources,
A list of the outside resources which supplement those
contained withip the (module follows. Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
-

person',
PP./

4

/,
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers orotiserva-
tions of skilled teachers, it necessary. Your resource

. person may also be contacted if you have any difficulty
with directions, or in assessing your progress at any
lime.

Learning Experience I
Optional

Reference: Denton, William T. Program Etation
in Vocational and Technical Education. Co mbus,
OH: The Center for Vocational Education, The Ohia
State University, 1973.
Reference: Byram, Harold M. and Marvin Robertson
(Comps.) Ldcally Directed Evaluation of Local Vo-
dational Education Programs. Third Edition. Dan-
ville, IL: The Interstate Printers and Publisheis. Inc.,
1971. ED 067 479

Reference: Wentting, Tim L. and Tom E. Lawson.
Evaluating Occupational Education and Training
'Programs. Boston, MA: Allyn and Bacon, Inc., 1975.

Learning Experience II
Optional

A group of 2-5 peers from your service area with
whom you can discuss planning for an' evaluation.

Learning Experience HI
Required

A resource person to evaluate your competency in
developing a finaLevaluation report.

Optional
A final evaluation report for a vocational program in
your service area which you can review.

Learning Experience IV
Required

An actual school situation in Which you can evaluate
g vocational program. ,

A resource per;son to assess your 'competency in
evaluating a vocational' program.

This mod ule.covers performance element number's 49-51 from Calvin .1.1"
tolrell et al., Model Curricula tor yocational and Technical,Teetner
Education: ReportNo. V (Columbus, OH: The Center for Vocational
Education, The Ohio State university, 1972). The 384 &erne*, In this
document for?n,the research lime, for_all The Center's PBTE module
development. ,, i, .

..,_
---,

For Information about th'igreral organliationof each inodule, general -
procedures for, their use anti terminology which iscommon to al) 100
modules, see About Using The Center's PBT'Modules oh the lliside 4
back cover. .

,,. s, v
.
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earning Experience I
_OVERVIpir

Activity

aptional
Activity

I 4,

Activity

, , .

After_ completing- the required reading, filemonitrafknOw ge:'Of..f e-.
ingaconcepts and,prOceduresinvolKed in evaluating local voCatIonat adUta.,..

tion-program, c
-;

..
..r i:.

,
You will be reading the inlonyialicin sh 'edt; Ecraluatihg 1:ocal,Vocational
Education Programs, pp. 6-15. .

N . . '=. ,

,-, .
s

v

P
44

r . , ' .1"`'zi.'
..

You may wish to -tead the supplecyrefttary reference's, Denton; Program
Evaluation in Vocational and TechnicalEduCation,pp. 10.424; Byram and:-
Robertsoh, Lbcally Qirected Evaluation of Local Vocational Educatioa
Plc grams; or Wentlina and Lawson, Evaluating Occupational EclUcation ,,

and training Program; ....i4' 1.,,

.

\
?\.,t,

i

. .
.

Y will be demonstrating knolledge of the concepts and.'' ;1:1roctitHiniS
.

1m/dived in evathating alobal vocational edudation prbgrambycomp ting,
the Self-Check, otp. 15-16..... , . \ .

).

1.

,.1

Ydu wilt be evaluating yOur competency by comparing your domplafed':
Self-Chec15 with thaModel Answers, 1; L.

9
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I.

EvAtuATING ,

LOCAL yocAtioNAL EDUCATION PROGRAMS
,

-1110 wore "evalvatiOn" can be threatenint to
;educators. Qoncerns about tenure, prombtion,
salary, ,,pradtarni,Tacilities, and .accreditation.

.sefim to-belirst in the thoUghtsqf those approach-
ing an .4valtialion effokrt. Most educators are con-

- . cefned abo.0i prograrrkevaluation, but it seems to
be one of pdse trine -cons mintg- responsibillties,
that can be easily postp :-Educatorarriu not
be' lulled into .complatertcy_;,on the.que on of,
whether trr,hot to evalue prOgrams: Frog r maof

° voCational tectucation ate being. evaluated .by the
e,ople-theirservelike ipor not, Educators must
be prepared to do alluaffty job of-evaluating, or
helping to evaluate,:their (An programs.

1.

./
, For informa,tion explaining the peed foe program evaluation, and describ:

ing a model' for conducting such evaluations, read the' following informa-
tion sheet's

$ .

t

.wf
,.

0
a

a
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Th iNature,of Program Evaluation
' 'S. s , .';

II'

.What s Progrith, Evatuation?
4 . ?

Progiam evaluatiorvifers tb the task P,Vmakirig
judgment about the wojth or value of a program.

*It priftirili ,involves Atom:lining 'the extent to
which prevkusfy established .piogram objectives
are being, or \have beellcattajneid. .." .

- -
It shdulq be<Vecognized t4tprogram e4dluatiren,

i type of survey researh,,,sItich, the-overall
exc lence and 14aiidjiyie 'an evaluation effort 4011
depe p greatd tVial.pneekttitc!which sound
research techriq s are applied.

:

Reasons for erograiii Evaluatiolu
"-e , v

%

The fundamental reason' fbr evapluating v ca-
tional education progtams is ,to segk program im-
OrOyement. E,yiderice pout the rerativements of a
Progiarn enables u cati*ato makemore rational,
data:based decisibns.aWut theirprbgrams.

,

Students are the ultimate beneficlaries and con-
sumers of the educdtional pr'o'cess. Educat6rs
'have an'obligalion to.ensure that the educational
prodess VIII deliver what is specified in the pro-
gram objecetives. .

. A-

6

In addition, program evaluation is a necessary
function since the public fiscal budget for voca-
tio4ial education continues to rise. EduCators must
atsure the community that the talc dollar is spent
efficiently and effectively: Increased emphis(s on
preokram accountability when state and federal
monies are expended has also increased the ne&r.
for well-Conducted local evaluations to obtain,evi-
dence df accomplishment, and justification for the
dollars spent. , ,

For many years, the educational community has
tended to Manage its educational programs on the
basis of hunches, authbrity, tradition, and personal
experience. The publiC is beginning to demand*
valid and reliable information concerning the
educators' theory that programs,witncertainchal,..
acteristics will yield certain outcomes. The public
wants proof that educational programs areacie.-
quately and efficiently serving the heeds of the
community.

Who Should Evaluate?

"*N

Programs, of vocational education- are being
I
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evaluated every day by the people they are serving ginning in appropriate ways generally increases,
Evaluations are made by parents, educators, ,tax- their understanding of the process and their com-
payers, and other people affected bythe vocational mitment to. carry out as many recommended pro-
education program. These evaluations may be ac- gram improvements as possible Failure to involve
curate or inaccurate, depending upon the amount them, on the other hand, can result in a fine evalua-
and source of information used. An important tion study being ignored because it lacks the sup-
guiding principle of locally conducted evaluations port of those key individuals and groups who can
is that they should be made b9 those affected by, bring about chang,e/and improvement
and those involved with, the educational program.
This includes teachers, administrators, super-
visors, counselors, students, parents, alumni, em-
ployers, andem6loyees. '' In conducting aprogram evaluation, it is impor-

Maw evaluations are conducted by a third party
tant to have the/involvement of certain key groups.
The first group to involve is the school adminis-

This thirdiparty approach, to evaluation is often tration., This/ should include the school supenn-
conducted by a team of "experts" who visit the tendent, bUilding principals, coordinators, and
educational agency, observe the program, talk supervisor/S. Gaining the support of these school
with students and leachers, and report their find- adr4nistr tors is the first steon securing support
ings to the professional personnel and the govern- and co mitment frOm others, and in ensuring
ing board. cbritinu ng enthusiasm for program evaluation.

Charactenstically, third-party evaluation teams Witho strongadministrative-support, the evalua-
have assessed the ways and means an institution trbn effort is not likely to be successful
ehiploys in attaining the program objectives, (e g , A second key group to involve is what might be
instructional processes and procedures) rather' called a staff steering committee. The staff steer-
than emphasizing the significance of program ing ,committee should be composed of all of the
outcomes For example, the concern has often, teachers and staff directed involved with the pro-
been with the amount of classroom or laboratory gram to be.eNialuated and a per-Son from the school
space available, the quality of the physical facile= administrative staff..inS also wise to include 'mern-
ties, the qualifications of the teacher, etc , rather gars of the4NidariCe staff and repreSentatives of
than whither program graduates are employed achers from the general education curricular
and able to advance in their career fields. Third- reas.
party teams can provide another perspective, of
the vocational program that is useful, however. The steering committee can provide direction
Hence, these evaluations, even though generally and assistance for the evaluation effort in several -
process- oriented, -, do proVide another valuable/ ways. Members may help devise the overallelalua-
source of feedback abo,ut the vocational programv tion plan, develop or update a philosophy state-

In conducting locally .directed p'rograke alua/ ment for the vocational program, review, program
y , objectives, develop follow-up and other inptru-tions, it is important to have the involvetrient of

those key individuais and groups directl co
merits that may be needed, help conduct parent

cerrled with the program (e g, teachers, drill
and/or employer. interviews, etc. Often, the staff
steering committee is divided'into subcommitteesistrators, advisory committee membersisch ol with specific responsibilities for planning and

board members). Their involvement from/ the e-.
ni

conducting the follow-up study or other evaluation

Involving Key CdoOps

tasks.

Other key'groups to include if) an evaluation
effort are the vocational advisory comhffffee(s),
and the qtudent committee(s). The involvement of
these committees is necessary if you are to gain
the'support of the community and the students
your program serves. It is especially obvious,that,
since students are both involved and affected by
the vocational program, they should be highly
qualified participants in the evaluation process.

Students of a single or several vocational areas,
depending on the scope of the evaluation fort,-
may be involved in several approphate waysl. They
can assist with the develoriment of follow-up q ues-

etionnaires or letters, suggest changes in program
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goals and Objectives based on their own experi- mittees which are established or as members of a
ence, etc. Students may serve on evaluation com- 'separate student committee. .

Program Evaluation Model
C.

. Many different program evaluation systems or
models exist, varying in complexity, design,"and
intent. Two important questions to consider wnen
chOosing a system for program evaluation are-

Is the system appropi-Atite for the situation to
be evaluated? is
Are the teachers and others concerned cape -'
ble of handling the complexities; of the sys-
tem?

Thi§ following system was developed by Harold
M. Byram, Floyd L. McKinney, and others in the
Multi-State V6cational Education Evaluation
ect. It was later used by Floyd It McKinney and
others in the Central Kentucky Vocational Educa-
tion EvalUation Project. (Sample 1 identifies the
components of this system.)

Assess N eeds

A program evaluation needs assessment Should
tell us the difference between where we are and'
where we need to be. Needs assessment efforts
should include a careful study of InaNDowet
needs, student needs and interests, educational
facilities and equipment, community character=
istict employment trends, and community re--

.1

sources. Manpower data maybe secured from the
state vocational education agency, census publi-
cations, state and local employment security of-
fices, chambers of commerce, business and pro-,
fessional organiiations, agricultural censuses,
and locally conducted manpower studies.'

and

is important to have indications of the inttirests
and occupational goals of all secondary students.
Professionally prepared inventories such as OVIS
(Ohio Vocational nterept Survey) or locally de-
veloped-invehtorift- may Pe used to secure infOr-
mation concerning student interestsr.2 _

A survey of parents,andior citizaAs can provide
valuable information about their attitudes toward
vOcati nal education, their aspirations for the
yout

kE

the community, and their own interest in
vocational education. Parents can be asked what
vocational. programs they feel the local school

1 To gain skill in conducting community surveys, you may with to refer
to Module A-1. Prepare for a GommunitySurvey; Mod uleA-2. Conduct a
Community Survey; and Module A-3. Rport the Findings of a Commu-
nity survey. ,

2 To gain skill in gathering studaint data, you maywish to refer to Module
E-1, Gather Student Data Using Formal Data-Collection Technig yes; and
Module F -2 ,Gather Student Data Through Personal Contacts.

4



should be offering, the occupational area(s) they
want their sons and-'or daughters to pursue, how
they feel toward the programs in which their sons
'and /or daughters are presently enrolled, etc. Par-
ents may also be asked qdestions which determine
(1) how much they know about the present' vo-

SAMPLE 1

cational program offerings, and (2) if they have
An interest in.adult education offerings. This type
of survey research .data is commonly collected
through a questionnaire which is mailed to all tax-
payers of the district or to all parents who have
sons or daughters enrolled in the school

PROGRAM EVALUATION SYSTEM

DEVELOP
V-IILOSOPHY

DEVELOP GOALS
AND

OBJECTIVES /00

STATE
CRITERION
QUESTIONS

ASSESS
NEEDS

COLLECT
DATA

MAKE
DECISIONS

FORMULATE
RECOMMENDATIONS

ANALYZE
DATA

9
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Another activity that has proven very helpful in
assessing employers' needs is to ask all vocational
teachers and members of the staff steenng com-
mittee to make short visits to businesses and in
fiustries in the employment area. These visils
should be prearranged and should be specifically
designed to -help employers understand the
school's programs and concerns. In addition, they

St

SAMPLE 2

shotild be tailored to gain egiployers' reactions to
the qyality of the vocationaT education. program.
This activity has proven in many eases to be not
only a good needs assessment-evaluation activity,
but an excellent.public relations%endeavor as well.
An example of a questionnaire which could be
completed by an interviewer during such a visit is
shown in Sample 2.

STAFF VISITS TO ,?LACES OF EMPLOYMENT3

Date of.Interview
IL Place of Employment

Person Interviewed
Number of People Einpioyed

.

Title

. .' Ilt .
, ,

, 1. What are some of, the standards you use when_hiring people? (Listjn order atimportarice.)...,,, --..................:4,
w- ..

.4

'A
8
C

'E
F.

'G
H

2. What is the phme reason for employee failure?

A":"...

3. Do you use high sch061 records-when hiring people? ,

4. Do you use the:high schdol in any other way when hiring?
5. Approximately.how many graduates de you hire each year? . --,i , ok

.6. How do our -gredUates compare with other ,high school graduates? (Consider attOude, .
,. '* appearance, job ehtry skills, etc.) - ,
". A. Below average _ .

B. Average - I

C.--Above.Avefrgi3-
7.Do prospective employees, seeM ;most interested in salary or the, type,Of work? -,,
a .Do you serioUslycesider the courses a prospective employee 6ad in high sciioot in,riiletioW-

to the job he/she IS being interviewed for? .--4,1,..

, ,

What were your` he interviewer's) impressiont (1) ofine,e4loyers attitude
grit* and (2) of he student's ernployer? t ,

Do.yrititeeithat*.e.claioripm teatherssre coveringlhe right areas ifildniaterialtinthei--
- -tharareiret Widjsifiihis*.type`oteAriployrnent? 1

RectimmendEdibnipr suggestions:

' A

3 Adapted from Harold M Byearn and Marvin Roberton (Comps). Locally Directed Evaluation of Local Vocational Education Programs

ib . 11-
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Develop Philosophy.
The school's basic guiding beliefs about voca-

tional education need-to be formally presented in
writing. These, beliefs should reflect the current
beliefs of the community concerning the desired
processes and products of vocational education.
The existing statement of philosophy should not
be viewed as unchangeable, but should be mod-

SAMPLE 3

ified if evidence is presented indicating a need for
change.

An example of a local school statement of
philosophy for vocational education is shown in
Sample 3. ,

NI1 - 4

PHILOSOPHY OF-VOCATIONAL EDUCATION FOR
APPLETON SCHOOLS

.
,

.

t.

Education' is a unified, continuous, life-oriented process which continues from early childhood,
until death. Vocational ethicatiOn ie a significant part of the total education processthat of
directing forces Idward the full realization of the potential of each individual. Vocational educa-
tion is in harmony with, and supportS, an overall philosophy of,education and hUman. resources
development. - .

Value of the Individual , ,. .
,

.

Each and every individuaLis important and each differs in his/her interestt, needs, end-abilities.
. lndividualo mature educationally at various.rates. Therefore, the capabilities of the indiv,iduat to .
( learn should be defermined through counseling and testing. Individualized instFuction.Should

be provided to maXimize-the individuarpability to learn. Each individual is important and has
dignity, worth, and a right to the opportunity to attain his/her maximyM potential, even 4f that
individual is economically and/or socially disadvantaged or has a mental or physical handicap.
In a democratic society, education should beprovided to attain the maXimum potential ofrfhe
individual in order that he/she may make a worthy contributiop to society. Wiosf individualscan
be successful in some occupation. Individual's', put of school and out of work,, represent a
potential loss of individual worth. ..I i
Manpower Needs of a Changing Society . .
The rapidly changihg manpower needs of society must be supplied if our society is to continue
providing .for the economic and Social heeds of thepeople4 large number of persons are
continually entering the. work'forbe, and many cu rrirt members need to be retrained orto -have

,their skills updated, theyeby creating a constant demand fo r vocational training and retraining of -4,
the labor force.

_ !
. Relationship of the Individual to Solfebk N

, - ) ,
, .. . ,

Individuals and the society have responsibilities to each other. Society Isplaced in position of
being of seNice to the individual first, byprovidIncrthe-essentials of life and an environment
which permits the individual to fully develop his /her potential abilities. Receiving the rewards
provided by society alloy the indivIdOal to become a productive mertiber of society..Tq the
extent that any indiiidtial, fdr whttever reason,is denied -the opportunity- 19 occupy a useful
position,Yo.that dent, society is deprived. , -s I'

Role: of VocationarEduCatIon In Helping the IndIyIdual Relate toSoChity 1- t..i
People make the greatest contribution 6 thely\a/vn well -being and to society through useful and
rewarding work. An individual's opportunity to-perform depends upon his/her ability to choose-

-----tirappropyfate-occirpatiorrand-attgare adequate prepairation f6r work in that occupation. -
Vocational edbcation can make, significant cpntrIbution in helping theInclividual fulfill his/her, .

,porIc role In-society. . . .. .. * ,
I T, `i' . ow) ',--1 %.....

./ ,. i

r''
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Each person is entitled to assistance in making career choices,ln preparing for an occupation
through education and training, and in gaining employment in his/her chosen occupajlon.
Occupational requirements and individual needs can only be met through the establishment of
different types of preparation and varying levels of education.. Vocational education enables
people to develop competencies which are essential for successful employment in an occupa-
tional area that will I/1de economic, social, and cultural satisfactions. Programs of vocational
educatiob should ass t the development of the capabilities and self-realization of the individual
to maximum potential.

The Vocational Education Process 4.4
Vocational education programs should be planned and implemented on the ,basis of the
interests, needs,- and abilities of the students, ar&the manpower requirements of the labor
market. This is necessaryso that persons of 411 ages will have ready access to vocational training
or retraining which is of high quality and is realistic in light of actual or anticipated opportunities
for gainful or.useful employment. ,

Vocational education assists people in making career choices; in selecting an occupational area -,

of training; and in develOpling abilities, interests, and attitudes needed for entrance into an
occupation. It assists people in developing competencies essential for advancement in an
occupation and for successful and satisfying work experiences; in upgrading andlor,retrainine
for current'demands of the labor market; and in .pecoming effective and efficient producers of
goods and services.. .

/-

knswers to many of the problems in vocation 4I education have yet to be discOvered. Program
development should utilize the results of a strong research and development effort. The effes-
tiveness and efficiency of programs of vocational education must be deterwined. Those in-.
volved witt, and those affected by, programs should assess the effectiveness` and efficiency of .49/
those proOMPsProduCt and processevaluation of pcograms Should lead-to program improve-.

';.menf. "" ,. . .
.... - .

...

The vocational education pro/ram _for each should articulate his/Her talents and;:t
, ..,...interests so that he/she is prepared to assume the rol of a productive citizen.

Develop Goals and Objectives
Program goals and objectives should be based

on the results of needs assessments, and they
should reflect the statement of philosophy. Goals
are general statements of intent or purpose which
reflect recognized needs. Objectives are more
specific and measurable statements of the ex-,

r petted outcomes of the vocational program. The
program objectives provide the framework.for, and
determine to &large extent, the evaluation that is
conducted. Therefore, time and energy spent in
their development is very impOrtant.

State Criterion Questions
The development of criterion questions for each

objective requires a good deaf of time and should
involve several persons who are keenly interested
in the program. From the list of the criterion ques-
tions, one can determine the appropriate inforria-
tion needed for the evaluation effort.

A criterion question is one which states the 'ob-
jective in such a way that an answer is called for
that would help to measure the attainment of the

objective. For pimple, given the program objec-
tive, "to keep parents informed about the school's
vocational offering" an appropriate criterion
que4tion would be, "To what extent are parents
familiar With .the school's present offerings?" To
collect data that would-help answer this criterion
question, parents might be asked one or more
questions designed to elicit information concern-
ing their understanding of the vocational offerings.
These questions might be presented on a parental
survey questionnaire or parental interview form.

The task is to formulate questions in such a
manner that they may be answered in varying de-
grEies from very positive to vary negative. It may not
be necessary to develorY more than onequestion
for an objective that is narrow and specific, such kis
"to present instruction that prepares studenteb----,
obtain jobs as secretarial workers." However, a
more general objective might require several ques-
tions relating to it. For example, the program ob-,
jective, lb prepare students for entry-level em-
ployment and advancement in positionssatisfying ,

12 13'



to the studentt," would require criterion questions
such as

bow many students leaving the vocational
program obtain entry-level eniployMent?
How many former students are able to make
rOasonatile advancement in their positions?
How satisfied are the former students with
their employment situation?

Collect Data
is usually necessary to collect data about both

the process and the 'product of a program. Pro-

cess evaluatioh deals with instructional process-
es and procedures, facility and equipment ade-
quacy, and many others ways and means that may
influence student outcomes. ,

Product evaluation measures the effects ok the
vocational program on its productthe students.
For example, the student may be questioned dur-
ing and/or after his/her school experience regard-
ing the value of that experience. Employei-s can
also provide valuable feedback to the school-about
the adequacy of the vocatic01 programs in which
former students received their training.

Both process and product evaluations are valu-
able. However, the emphasis of most locally di=
rected program evaluations should be on product
evaluation. The-human outcomes of our programs
are far more important than the processes used to
attain them.

-Three general categories of data are usually col-
lected when conducting a comprehensive local
vocational education program evaluation. These
include (1) demographic databackground in-
formation about the studeni, teacher(s), TM the
school; (2) process datainformation about the
facilities, and instructional processes and proce-
dures' used; and (3)' pr duct datainformation
about the students the selves.

The types of background data which can usually
be obtained by searching existing records arms
follows: The second most common method for gathering

student -demographic data, including grade product data is lo survey employers of former

point 'average, courses taken, attendance,
address, aptitude and intelligence test scores,
and placement records
tarcher demOgraphic data, including years of
experience, educational preparation, field
experience
school demographic data, including enroll-
ment in classes, average daily attendance,

. and programs offered.

Several types of process data can be obtained
simply by studying.the facilities and other records
available. Examples- of the process areas com-
monly studied include

the teaching-learning process.
rriculumcourse of study

earning resources available
supplies and equipment available

s tional space and laboratory facilities

Most -te departments of education- and most
accred associations have instruments avail-
able w an be used as is or adapted for this
purpos

Product data is normally gathered from one or
two sources. Most common, and perhaps most
valuable, is data fiorn a student follow-up study.
Former students are in a unique position to com-
ment on how well their high school or post
secondary vocational or technical education
courses prepared them to enter and advance in the
world of work. To get an accurate and complete
picture for the purpoes of program evaluation,
studies should be reviewed which were conducted
on students approximately one year and three
years after their departure from the program.

4
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students.. Employers who have hired one or more
students who have recently,left your vocational
program are in a unique position to comment on
the, strengths and weaknesses of the former stu-
dents' vocational training. They can provide-you
with important insights into the effectiveness of
your vocational program. The procedures for con-
ducting an employer f011ow-up study or survey are
very similar to those for student follow-up studies.

There are some additional data sources which
should tie used when evaluating a vocational pro-
gram. These include community survey reports,
supervisory reports, and/or reports by accredit-
ing agencies. Ideally, vocational programs are
planned in response to specific data gathered via a
community survey concerning the vo 'cational
needs of the community. If such a suntey_has_heen
conducted recently in your congrunity, some of
the data contained in the survey report may be
helpful to you in ,determining how well your pres-
ent program satisfies the needs established by that
report.

Regional accrediting agencies usually conduct
process-oriented evaluations of each college and
secondary school in their regions. Each institution
must undergo such an evaluation every ten years
to retain its accreditation. As part of this evaluation
process, the school staff must conduct a complete
self - evaluation which is compiled into a printed
document.

The visiting committee for the accrediting
agency thgn reviews this document, conducts ob-
servations and interviews-at-theschiiol, and pre-
pares an evaluation report. if such anaccreditation
evaluation has been conducted at your school re-'
-cently, these do ments should be available and
should contain v ble data concerning the
goals, objectives, and adequacy of your program.

Finally, state supervisors generally make it a
point to visit each vocational jprograM in their
states on an annual or semiannual basis. These
visits are documented in formal or informal reports
which are another excellent source of evaluation

'data. Some states have highly structured mecha-
nisms for evaluating their vocational education
programs'. They often use a process similar to that
used by the regional accreditation agencies.

Students, teachers, counselors, administrators,
laypersonii and state review teams work together
to evaluate the existing progams'and to identify,
needed improventents. This evaluation proceks is
documented in detailed repolts'whiCh mail be of
assistance to you in planning and conducting your

..evaluation. Similar program evaluation proce-
dures and instruments can be obtained from the
division of evaluation of most state departments of
education.

Analyze Data ,

Evaluation data normally' should be analyzed
using simple, descriptive statistical techniques
such as the computation of frequencies, percents,
means, and medians.4 In all casesthe analysis of
data should be appropriate to the data collected. If
more sophisticated statistical treatments are 'de-
sired, most tpaChe rs would be well advised to con-
sult with a statistical .eX., pert. Regardless of the
analysis treatment used', it is extremely important
that the report be written and illustrated with bar
graphs, cirele (pie) g i aphs, etc., so' that all con-
cerned can understa d the findings.

Formulate Recommendations
As a teacher and as an evaluator, it is your re-

sponsibility to carefully review the data and help
make those recommendations for program im-
provement suggested by the data. The staff, stu-
dent, and advisory committees should be asked to
review the data and help determine the recom -,
mendations.

Make DebisiOns
The decision,making process is an important

one. The teacher has a responsibility to dissemi-
nate, as appropriate, the findings and recom-
mendations to administratol-s and/or governing
bgdies. One or more written reports of the study
should be prepared and dlsplbuted. The teacher
should,, assume leadership for making program-
changes that he or she Wm easilymake to improve
the vocational ,,program. Recommendations that
involve others, cost money, etc., will, of course,
need -administrative and/or board of education
approval., Even .in these circumstances, however,
the teacher has a leadership responsibility t6( re-
quest the funds or policy changes needed so as to

4. TO gain skin in analyzing data, you may wish to refer to Module A-3,
Report the Findings of e Community Survey.
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offer an improved vocational education program
to his /her studenth.

Decisions also need to be made concerning fu-
ture evaluation needs. Program evaluation, when
most effectively carried out, is a continuous pro-
cess. t

In planning to evaluate your educational pri-
gl'am, you should keep in mind the following key
points.

Evaluation is a continuous process. It is not
something-to be done once every other year. It
must be done* a continual basis.
Evaluation requires commitment. Success in
evaluation requires that time, money, and
moral support be pre'sent for those charged
with planning and conducting. the effort.
Evaluation should be produCt-oriented. The
emphasis in product-oriented evaluation is on
program outcomes ratherthan the ways and
means (process).

IOptional
Activity

%NO

Evaluation should be done in terms of the
, objectives for the vocational education pro=

gram. The emphasis should beon determin-
ing the extent to which objectives ale being
met.

Evaluation should involve-both those respOn-
sible for the prograr& and those affecte41 by it. -
Persons responsible Tor, and affected by, pro-
grams are the ones responsible for jr9pJe-
rnenting any changes suggette as a resultof
an evaluation.
Evaluation procedure's and tedtunques
should be comprehensiblalo the pdblic. The
American educational sysem develdt)edin an
atmosphere of Publi.c interest and concern.,
Laypersons have had a large partiii this, de-
velOpment, and educators should 'make cer-
tain that the citizens they serve ,can corn-
prehend what they are doing.-and why they
are doing it, in regardeto program evaluation.

For additional assistance in planning, how to evaluate' your vocational
program; you may wish to read the supplementary references, Denton,
Program Evaluation in Vocational and Technical Education, pp. 10-24;
Byram and Robertson, Locally Directed Evaluation of Local Vocational
Education Programs; and/or Wentling and Lawson, Evaluating Occupa-
tional Education and Training Programs.

' The following items check your comprehension of the material ,in the
information sheet, Evaluating Local Vocational Education Programs, pp.
6 X15. Both'of the items require a short essay-type response: Please re-
spond fully, but briefly, and make sure you respond to all parts of each item.

SELF-CHECK
,

1 As a teacher in Overview High School, you decide you will recommend to your high school principal
that the local program of vocational education be evaluated. The first question your principal asks is,
"Why do you want to evaluate the program?". What is your answer?

age

/

15

4

4
4
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a

a.

2. The principal of Overview 1-ligirSctiool decides an evaluation of The local Orpgr of vocational
education would be a good idea. The.principal would like your reactions concerning (a) who should
be involved in the evaluation effort, (b) what kinds of evaluation activities are most appropriate, and
(c) what the &jor steps in the program evaluation process are?

1/4
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Compare your written responses on the Self-Check with-the,Model Ant'
swers given below. Your responses need not exactly duplicate the model
responses; however, you should have covered the same major point/s.

MODEL ANSWERS
,

1-. You could have responded to the principal as
follows:
"The major reason for evaluating the Overview
High School vocational education program is
to determine ways, the program can be im-
proved 'to serve the community better. Pte-
sources for education are always limited. We
need to' be sure we are conducting our voca-
tidnal education program in a manner likely to
attain the most effective an efficient results for
the taxpayers. We can no I ger justify spend-
ing money for what we bell ve to be right; we
Must have evidence. -
"There is a need fbr valid information from em-
ployers and former students COncerning the
vdcatipnal program and employment oppor-

tjnities in the community. Information about
udents is needed to improve decision-

makes' ability to appraise whether the local
programis meeting the needs of the commu-
nity.''4

2. a. Those involved in conducting a program
and those affected by the program shoul be
involved in the evaluation effort. This
cludes students, parents, teachers, adminis-,
trators, alumni, employers, and employees.

b. Appropriate kinds of evaluation activities th-
clude

former student follow-up survey
survey_of employers of former students

study of instructionaliprpcesses used
study of student placement' recora
parental/citizen surVeys .

third-party evaluations
,studies of manpower needs and oppor-
tunities

i study of Arriculum
studies Of facility and equipment utiliza-
tion

The activities that are best for any given local
evaluation will depend upon many factors
such. as cost, time available, local prefer-
ence, and expertise availableg The staff steer-
ing 'committee and the school administra-
tion should be involved in determining
which activities will be conducted.
Major steps in the program evaluation pro-
cess include *

assessment of needs (manpower and
student)

4
development of philosophy statement
development/review of program objec-
tives.

statement of criterion questions
collection of data
analysis of data
formulation of recommendations t* ,

making of decisions based on findings

- LEVEL OF PERFORMANCE: Your completed Self-Check shduld have covered the same major points as
the model responses. If you missed some points or hgve 'questions about any additional points you
made, review the material in the information sheet, Evaluating Lo'cal Vocational Education Programs,
pp. 6-15, or check with your resource person if necaSS,ary.,

17
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Irearning Experience II
. OVERVIE

,

After r ipreticlg the required reading, deverop.a)plen-foe evaluatipg the
by thitical vocational program destribectinAtilYeK**eituatiqk,

Optional
Activity

`Yo will be reading the inforMation
Evaluation Plan, pp. 207:24.,''

You may wish to meet with a group of peers from your. service wee to
,4discusspow to plan an eValuation'..

D

Activity You will be reading,the Case situ tion:p. 25, and developing a;plart for
evaluating the Vocational pro 'detcribed In that 'sv ituatIOn,

g

.4

be evaluating yoUr.cornpetency.ln.
tieing:the EvalUation 'Part-Checkliethpp. 2,,

sz,

20

19
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For information on the concepts and procedures involved in developing a
local vocational edubation evaluation plan, and the appropriate content to
include in the plan, read the folloFing infOrmation sheet.

DEVELOPINGA LOCAL.PROGRAM.EVALUATICiN PLAN
A comprehensive Oran for evaluating the VOca-

ional program needs to bedevaloped. The evatqa-
e

tion plan shodld- be formulated cooperatively by
the teacher, the staff steering committee, and the
vocational advisory committ6e. All persons in-
volved in the developmentV the plan should re,
ceive an orientation to systematic program eialua-
tiori procedures. A cooperative planning effort will
help all participants to more adequately under-
stand the scope of the evaluati program and to
determine their edponsibiliti d roles.--

sory committee members can react to plani and
provide valuable advice, but they,should not ac-
tually develop plans. The basic' plan should be
drafted by the teacher(s), reviewed by the staff and
advisory committees, and submittdd to the admin-
tistration )for approvallo continue the .evaluation-
effort.

A typi al evaluation plan includes
a ascription of the situation in the area
se ad by the school
written philosophy and objectives of the evall
uation effort
responSibilities of the staff stee g commit-
tee, vocational advisory porn_ ttee, and ,stu-
dent committee. ,

evaluation activities to be congucted to assist'
in attaining the objectives the evaluation
effort .,.

identification- of boundaries of limitations
budget items and estimated costs
schedulepf activities
reporting procedures
method of dissemination
plans for implementation

A sample evaluation praii-fOr an agriqKure
',gram is shown in Sample 4.

4r1 most cases, the b lc plan will have to bqkh
424'drafted by you and/or other staff members. Advi-li

I

ft
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SAMPLE 4

EVALUATION 151A

I

The evaluation of ,'the Merlick ill High ScOol
vocational agriceilture, progr: m is 'to be a
product-o;iented effort with mphasis on the
program objectives and the iny Ivement of local
people. .
Description of the Situation

4 Merrick Hill High School is.I cated in a city of
about 10,000 people. ThEf are has good agricul-
tural land, and the business nd industry of the
area is largely agricultural i nature.
The Merrick Hill vocational a riallture program
enrolls an average of one undred secondary
students each year. in addition; oneadult class
is offered eaCh year by the two teachers of voca-
tional agriculture.

Evalbation Philosophy and Objectives
"Program evaluation concerns the making of

judgments about the worth or value of a pro- .
gram. Evaluation is basically concerned with
the-determination of the extent to which previ-
ously established objectives are being, or have
been, attained.
The reason for evaluating the vocational ag-
riculture program is program improvement.
The program is to be evaluated by the people it
isterving. This.includesthe school administra-
tion, teachers, citizens, and students.
The'objectives.for the ()Valuation effort are

to determine the placement of former stu-
dents
to determine the vale s of the vocational
agriculture training -as \v)iewed by formey
students and by empltpy rs
to determine the satisfaction of former stu-
dents in their pr nt lobs
to detennin the career 'progress being
made by for er students_
td-determine areas of the curriculum that
should be added, strengthened, and/orde-
leted
to determine the adequacy of the voca-
tional agriculture faciiitlega,nd equipment

Responsibilities
The two vocational 'agriculture teachers, an En-
glish teacher, a math teacher, a science teacher,
the high school principal, and a .high school
guidance counselor v41 comprise the .staff
committee. The head teacher of vocational ag-

(

rictitture vet -erve as chairperson of the staff
committe he staff cosnittee will be respon- `\

.sidle for overall-coordination of the evaluation,-
effortMesigetaled tinerhbers of the staff-commit.
tee will deyelop qwistionpaires, arrange sched-
ules, supervise mailings, conduct interviews,'
prepare.reports, monitor I oject ,activitiet4 de-
velop recommendations, and prepare plans for
implementing the recommendations.
The vacationaVadvisory committee will review
all plans; ahalyze the findings, and assist in fdr-
mulating recommendations. in addition, a stu-
dent committee will betuggesOd by the staff
committee and appointed° by the high school -

s principal: The student committee will assist in
'developing and, reviewing questionnakes.

Evaluation Activities -

A follow-up questiohnaire will be sent to all
former students Who left the program one year
ago and th reel' years ago. '

(

An employer survey will be sent to embjoyers
vyho are employing the same former students.
Visits will be made to busineSses and industries '
which are emplOyers or potential employers of
students in the vocational agriculture program.
A survey will be conducted to .determine the
interests, of students and parents concerning
vocational agriculture.
Currently available, manpower data regarding
agricultural employment, opportunities wilt be
analyzed to determine the need for trained per-
sonnel. No attempt ill be made. to.conductattempt
additional manpower eeds surveys.

Llmitithrns of Stu y - k
This evaluation effort44 II ude currently available
agricultUral manpower needs data. No attempt
will be,,made to conduct additionarmanpowEir
needs and employment opportunities studies.
The ituaent follow-up study will be limited to
former students who left the program one year
ago arfd three years ago. 11:

22
21

Budget
I. Personal

A. Staff (profeselonal) . tio`additIonal
. dos

rt,
,

.B. Secretary xx
C. Benefit (secivtary) -xX.

D. Consultantslhonorailurnrcx

9
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II.Operating EApenses
\A. tage.Po.

'1.
4,,pata--processing
E. QIf ce supplies
F. Orin ng
G. Ref, ce materials

Miscell sous -
TOTAL.

. Schedule of Agtiviffes
Appendix

ng Orbcedures
The staff committee. -will subthit Pro., of education.:-.5:,
greskieports through the high schbol principal'
.to the chief school adniinistrator andboard of
0u-cation: .

. tr

sportA- wrtttert final prepare
jerlfedtthr01490-4,ifilf '9611,0100

0.60 tetkitiii(EitratOra '.40:40.d
tiok:The:::dhief'.4.600:1;:identilistriat40011:
mine
various

Plans for:ImpISmintatio
tasid;b0iii*Otiriirta clef,,

o
:Staff 906:16.iiiN:i*11!004,3141: .111Eictl,t10(5.

3'SYerl,9100nitieffire-**itinalLagfj:COffUfe-!
-gramiThe::',.,1000000.*054)'`040011('-be!i*.

suppoit of; thesahoOladminietration

1/4
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APPENDIX A: SCHEDULE OF ACTIVITIES

ELAPSED TIME IN'MONTHS
,. .

Tasks .

,

1* 2 3 4 5 6 7 8 9 10 1.1 12 13 14, 15

.

Develop Oiah
4-

Present to administration
...

Organize staff committee
Organize advisory committee -

Organize student committee
Deyelop vo-ag philosophy

Develop vo-ag objectives
Develop criterioniterion questions
Develop questionnaire items
Print questionnaires and

survey forms

Conduct staff committee mesti s

Hold advisory committee meetings
tonduct student committee meetings

....--
Conduct former student follow-up study

nduct employer survey

C nduct survey of parent and student .-
interests

Review manpower need studies
Analyze data
ForMulate recommepdajions

-

Present recommendations to
administration ,

Promote and aid in the
implementation of -
recommendations , ,

.

- -
- -

-
-

.

.

.

-

-
- -
-

.

- -
-:.

-
,..--
-

'

-
-

..

,

.

-.-

.

-
-

,

- -
- -
- -

,

.

.

-
-
-

.

I 0

.ii.

every

one

-

.

two'weeks
every

one

.

-, -

'

two

per
months,-

month

-

.

,

-,, ,

:...

Schedule of Aciivpies
Effective and efficient use of time is essential in

planning and conducting the evaluation effort. If a
major effort is to be made the first year, this means
that a ntomber Of preparatory, organizational, and
orientation activities probably should be done
prior to the academic year in which the major part

4

41,

of the study is to be conduCted. Remember, not
everything can be accomplished during the first

.1 year. The-estimated amounj 61 elapsedlime for all
actiitfies must be determined. An example of a
schedule of activities is shown in Sample 5.

24
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. SAMPLE 5

SdHEDULE OP-ACTIVITIES
"'IPEVELOPED ANPvFOLI4OWEIP:SY

'A LOCAL STAFFCOMMITTEE,.. '1
4

I a:
,411,-

.- ,.-, . .
Dates ' ...i..,, ''. -,.-Y" ,! x : . -,. .a. ,-'
April 29, : Hold_ preliminary orientation -theetigiciwitn.,administration.. 4

May 2 Hold organizationSmeethib,otstat steering:Conithittee:- -' '. ' , --7-.4
May 5 . .,---Conduct-training*zsion foritafreteering Cominittee.--,,,,
May 10 Develtfp a'schedule of "aCtivities. , . --

May 19 liold-staff steering committee meeting for discussion of dapartthentalinfilV
. . 'overall philosophy and Obleatives....., -:-.-- '.,' _-_,.. .' - ', ...':',; `;-, ; --;:="-, ':. ..

September 10 lioldelaftateerilumommlitea meeting to adopt oVerallphilosophy, to iomPile.\-t, '
b criterion questions, and to submit names:1or forming-a-mocationayadicitory,

. $

._".... 7comngue%(i(not arreadY-200rative/' `. _1, A,L'..,.. . , , ,. '.....;,.:. ...:.... : : .,,

September 16- --Compile current' aadrei3:ses ftirfreduateS:- 2 ,...'';'...' ' ,,' ..,..,. - ----.4---'
. . , . .pctober 4 '. , ,

S.

September 17 -Attend boarclof eouoatiOmmeeting*selectadyisory committee members {If.
new committee is tobe'estabilined):.',, _-....;,--:-.7',. ,. 1 '. '' ,. ' *.-,:, -

:, Mail corifirmation'letteielo?Comthittee-im'ttidirt: .3::,cN., ,. ,-.. .,,. ,-. . %

,.

October 11 Prepare, notices fotadlifOlyfillorfirOaknleetikg..,On..octdIfiei-25th.;:.:
...,October 25. Hold,40:Orientatioca and organizaionai ',.t.nee0.440.-1414ci!,11:(?Orilltiittt,e,..;;,77.,

October 28 Review and utilizieValuattory iialsiti:Iniliiing wOrIcSit60: 4;',2-

members. .',.' ,:. -',,,:` .. ,,...,;4:.',.i',-.-,-.-...),f,;,:,.::;::.i':',...:V,f:-..T.,:,....'...:,;,;"-if:-4,i'.
Novemberil ''i;Meitloifow4ip,qUestlorlrfaire'anCOOyeylettey4a4tedUsatea.7.,..:':-
Nove ber 8=25 Mail follow-up. reminder yjilitit:4L-...-'-_::. ^4,-.5:....:;-42.7-.--it.::',',.-..4-::-
pece ber.10 - ' Compile; analyzeitOinterpret resültp , .-11dflOW.:?,Ukciiieatictiniilyarleponees."---,
'December 15 ,- ,Hold : committee meeting(s) tojonnulate occupational taii_iyer. Jijailltlt:n:,..K''',%,:'

-January 5, : .--iirepaie-for,occupational:.suhrey.?... k ' ,,s4.;.,4',1:1.:-
HOIct*Ililsocy ociirefiltt4te,RilietIng :=;,,-- P-'...-1,-.,..r....,. ,,,, -..!:-......,......,..ie,

,,--" - ,-,?..,-
Febwanyl-25...-zeorltfuct:oCOUpatiOntil-Siinief., . ,,-:,-;.-., -,,,i',;I:".- ..-,k ,4,.!.:,:`,:,.:7.,:'::1

t

.
4. '-,__.

Of- u- , , v., , ', ,.. , , ' ::::',. `_ ` .e:. :1;-, " :,'''',.4''V

'.1,

.'

,

; '. '.

7

X :. Hold:a,v*t meeting.
c .'L

March1-45ContfofAUtveys/oUpaentardsttdentinfetstil:vp ion.P ra. i, t,

Aprilla; 1 -11!tqueef Oottetitfani.fielpiniiiiiiii),114iiiii)rAefiiii. il

. April-15r --,---,linaly*401.14,filidingicfiriilifif-Rf iibiedilviiiP.V...,-,, _ . ..

4
* April , -,,,,, 2HQ1011'0(nt-meetirigf-dt ittiff4i4 aciiii08',''-

41 hi' c')..; ;-:}* ' Forpitqate, recommendations,- !Y:)°r1r10-301P Y.siinillqs:

....,,i,,,,,,,,,,,-...,..; -,L.Atiousit..ti ..' ...,.., .....- ,. -,--a_ 411?'
report(s).

, ,
,

.

, 4
-... ,

Sip' teinbet46,?-',DeVelcip:Plan- niPletheMation'o iliiiiticiatiOiiii*Riffe" evaluation, .,.. - - ',:'-',',
. , -. - ,,, ., ., .. ,--,-;,,,:,,,..-..1-,,,.,,,,,:".--.,,,,,..:,:.,,,F.,.;,-, ,..,_-_,,,,:-..4r

September 15
.
PRsenteRRORmepcatlatuuk the Adninlotoe

Qctober 15-,
t, lOr4

e-1-i:;t:-
t::,.!..1";;::. :i.''Promote and I themlenehtitiOiil

:d;te.,: :;,7:
.,..,..ii.!:,;:-_:.;,,,,,.:,:r..,,,...,.

7-N

p
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r.

1 Optional
Activity

110

You may wish to meet with a group of two to five/peers from your service
area who are also taking this module to discuss techniques for planriing for
an evaluation: You might discuss the activities which would need to occur
during the evaluation effort, and how those activities would be carried out.

;The following Case Situation briefly describes some of tile characteristics
of a vocational' program in a hypothetical school. Read the situation de-
scribed. Then, assume you are one of the two machine shop'teachers
desCiibed, and develop a plan fortevaluating the machine shop program.,
Because you are dealing with a sketchy hypothetical situation, your plan
need not be very detailed.; however, you Should covereach of the major
sections to be included in such a plan.

141'CASE SITUATION
k

Atwater Area Vocational School is located in Thomasville, a city with a population of15,000. A majority
bf the wage earners in ThbmasVille are employed by a large automobile manufacturing company.

Atwater's program of vocational education includes a machine shop program which is taught by two
instructors These instructors teach an average of 85 stutlentseach year. The vocational machine shop
program has no organized advisory committee.

-4

.41
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After youhave developed your evaluation plan, use the Evaluation Plan
Checklist, pp. 27-28, to evaluate your work.

vo,

26

27
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EVALUATION PLAN CHECKLIST

... .:' ,

Directions: Place an X in the NO, PATITIAL, or FULL box to indic e that Name\ '
each of the following performance components,was not accompli d,
partiaHy accomplished, or fully accomplished. If, because of special cir- Date - o
Cu msta riaes, a performance component was not applicable, or impossible

i to execute, place an X in the N/A box..
Resource Pers6n

LEVEL OF PERFORMANCE

Your plan:
1. alldws for the following persons to be involved in the evaluation:

Ela. staff El a
b. administrators a

c. students [,1
d. teachers ir:71 El
e. parents Cl

., .
, ,.

f. employers

2. includes a description of the are' to be served -, E=I -0
3. includes a statement Of,.philosophy to-guide the evaluation effort C:111-
`4. includes a list of objectives for the evaluation effort r:1

5. describes the specific reeponsibillties to be assigned to:
sl:a. the steering' committee ' A . 4

ak .

b. the advisory committee CI* CI
c. the student committee .

6. lists the major activities to be completed during tie evaluation.effort El CI O.
4

defines the b.oyndaries or limitations of the'effort

8. includes a list of the items for which monies will have to be bud- El 0.12
geted

9. describes the reporting procedures to be used

10. describes the manner in which the final report will be disseminated

11. describes the strategies which will be used to implement the rec-
ommendations contained in the final eport El- 11'

;214 27



.

LEVEL OF PERFORMANCE: All items must receive FULL, or N respo ses. If any item receives a NO, or
PARTIAL repon'se, review the material in the information shee , Developing a Local PrograrrrEvaluatIon
Plan, pp. 20-24, revise your plat) aacordingly, or check with your resource person If necessary.

,,
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Darning Expthience ICI
OVERVIE

TAfterCOmpletingthe4equtred ripatilniiidaY019PA,
a hypptpetical prognimAlespripedjna:

YoU may, wisn_to niview -evaluatiorireportcoPPIOtO of,4M:kcatiori
program in you! service area:

Your competency- In, a finatevalUte
by your resciurceperson, using the-100' ep

29
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Activity
For-information on the process of analyzing data, drawing conclusionf,

-

and developing recommendations for inclusion in a final report for a. vbcational program evaluation, read the following information slihiet:
N._

PREPARING A FINAL REPORT

Presenting Data

A properly conducted evaluatio will gen-
erate a considerable amount of data. Ease in
tabulating the data will depend upon the size of the,
study and the methods used. If electronic data
processing is used, it is necessary to check with
the technicians and the programmers at the data
processing center to determine the proper proce-
dures to use If you choose to tabulate the data by
hand, you wliOneed to become familiar with simple
techniques for organiiing the data.5

Tables
The use of tables will enhance the readability of

an evaluation report. Following are suggestions
for formatting a table. You Tay also wish to refer to
a standard style manual for additional sugges-
tions.

Place the table after, but as close as_possible r
to, where it is first mentioned in the report

5. To gain additional skill in tabulating data, you may wish to Mfer: to
Module A-3, Report the findings of a Community Survey.

30
13.

Center, above the table, the word "TA-
BLE_" on a line by itself with the number in
Arabic' numerals.
Center, above the table and under the word,
"TABLE_L," the caption of the table. All of
the captiOns should be in capital letters.
A double-ruled line shoutd separate the table
caption from the rest of'the table. Vertical
lines should be used very sparingly.

Where possible, use graphs to exhibit the data
you heed to reveal. Sample 6 exhibits vocational
education, enrollment data.

Writing Style

The writer should make every effort to keep the
report simple, clear, and objective. Following are a
few suggestions to use in writing the report.

Do not use personal references.
Be fairly detailed, but do not use extra words.
Write in the third person
Uie precise terms:'
V§e a minimum number of abbreviations:.

Writing is not easy for many people. lids usually
helpful to have a colleague critique your writing.
Or, you may find it helpful to set the materials aside
for a few days orweekA and then to review them
and make the necessary changes.
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SAMPLE 6 .

,

VOCATIONAt. EbUdATION,EN LL ENT
t - e =

Actual .

Projectpd

800

750 '

CS

ti

550 csi

1,0

50Q
,

fa 71 72 74./ 75 76 77 78-, 79'

Findings; Poncrlusiona, and Recommendations

a

Before attempting to write this section of the
report, you should be certain that you thormighly k,
understand the data collected in the evaluation
study. It is most important that you limit the_swriting
to those areas-related to the evaluation objectives,

P ,

O

31

and to.those areas for' which sufficient data were
collected to substantiate findings, conclusions,
and/or recommendations.'

Sanyle 7 is an example of a partial report of
conclusions drawn from findings.

32
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REPORT:OP FINbi.NGSAND CONCLUSIONS
.- ,,,.

6ompliancl, with the genetarphilosophy of the school and-the vocational ptiliciophy_which;11.
TO *met .most effectively,--_th.eneeds of the studentti. in. Overview School ,District,'

proposed in this report, the folloivihg conclusloheare made basedoh the eve tta,-.-:-..

Findings - , `. . '.,-- . ,;,.' ... . . CeridluelOn*.:.,-
1a. f.ess than eight percent of the graduates ,, 1." The Overview, School District shotikli,rec-

surveyed believed that the high- chool'': ?Olpize 'existent 'Weaknesses in-.the educe;
, A- should concentrate' ort,dolledezpre ra- *lionsotthe.riOrvOollege-boUpdetiidehterid-

.; tion. Nearly :one -half felt, that the .0 h . strengthen vocational depertrhenteto,
school shoUld prepare graduateeto e better .prepare-theseeitidenta-lor `further.'.

a vocation immediately, and aboUt ji4 per-. % vbcati-ohal training or "immediate; employ
cent favored. -prepataticiticfor, post -high I -ment. ... . . . .,

7SCh0011rElitlipg: -- :'., '-'1-..-', -;',"-.' -:
...,..-- .,'

_

b. Thelessembly line and Uhsklikeil jobs are
where-the largeet ntiihOerf,Of duifernier- .
students- find "employment, which Ina,
cedes, that mbet-of these do.not
possess alarketablesidli;;;-;,,.-- .-..:'--

o. .Eightivperciet of:the challdatia'40Verk7.-
view, School,- leave, -the:- chriol...dietrict
within six, Yearsi ,over,: K P. er t e nt eave

. within six months. : , ",.,...
2a. ,Thefacteindloate that4118140 rOehtfdf-- otird. ,-iyiede..-Woleterrhirtel 0

,,,, ... ,,

Oethe:largellUlfiliee*?-'

a-ti

'''r

lutheaWedPleddhipletellitiirddliegettritiri .-"--Aincler.ac_9.

reascf61/41OVerview,g*NatiiSbegiitTAC011.. O'` h6W--
ever,..::substaritiakleisiAliakolneitait'df '1 ro .,u 0111

ing andleenlY,:t cl. jii:Ind ...Ina* -'811.11..,410

-thatAionle-Of Ink 83 itict'Atudents: -'-vvu . . ,
shoukt-possilif , .70,64: ' '" iiti-d:,en,, , -.0aced;cirreqop

_ _ oouragedAoilniter'.ntolltegtitniiliefds' =7400#0141-
net requiriig:edoil-er ree?','s:--"- .additioitoi

'c'ei,' I
her

t

It must be remembered that the ev: tion pro-
"ess is essentially one of determinin whether the
brogram objectives are the right objectives and
how well the program outcomes correspond to the
program objectives. This concept,,9f evaluation
should be foremost in your rrtinasIte recom-
mendations are developed,

Recommendations should be based on the
'findings and conclusions of the evaluation study.
They should be directed toward the program ob-
jectives, the evaluation process, the educational
process, and/br the attainment or lack of attain-
ment of the progyrrobjectives as revealed by the
priogram outprties. Recommendations are state -
m-dnts of proposed courses of action which the
evaluators believe will enhance the vocational
edudatioh program.

4n50haaler.
1,41148,410,0* tel

Ph'
91,7*-116

nefiCialto

,....

The following recommendations might be made
as a result of the findings and conclusions men-
tioried in Sample 7.

32

Recommendations

:Ioe464tuitieW,1:19;40
for**09ranwill tetc

-koon***rat
vocational teachers counseiin
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entering college during the last four years in an It is important to remember that all recom-
effort_to ascertain the reason or reasons why so mendations made should be data-based, in other
many of the students-eave coll-dge before graduat- 'words, jystified on the basis of the findings and

`ing. conclusions drawn.

Final. Report

The final report Was several functions!(1)}it
serves as a means to disseminate the findings,
conclusionsand recommendations of the evalua-
tion 'effort; (2) it describes the evaluation process
used and the activities cohducteUn the evaluation
effort; and (3) it provides, an opport nity for in-
terested individuals to study the fin ings ih rela-
tion to vocatioYial education progi objectives.

As an author of the ,report, r 'emember.that it is
.your responsibility to present the material in a fac-
tual and brief-mahner so that readers can reach
their own conclusions. The report can be con-

-.

SAMPLE 8

FINALIREPO FiT OUTLINE

sidered to be well prepared if another educator
can adequately perform the same kind of an evalu-
ation effort as a result.of reading the report.

Organization-of Final Report
The outline for the,firal report is determined by

the objectives of the study, the findings collected,
and the unique reporting FequirementS of the
agency or individuals who will receive the report.
An example of a final report outline for a local
program evalivation effort is shown in Sample 8.

. 1. Abstract'
_ Occupiesbne qr two pages; identifies the achool; and concisely and simply summarizes the

objectives, findings, conclusions, etc. '. -,

IL. IntroduCtley Section , - , .
A. Introduction. .

,
Vocaticinal Program: This ,

n should give a'description of the-school's-vocational .

program. It may include statements on the schobl'svoCationaieducation philosophy and
objectives. , . . .

B. Objectives of Local School Evaluation i,

This section shkuld include a clear, concise listing of the objective6esfablished within
the framework of the evaluation. These objectives give direction to the school's evaluk
tion effort., - '.,,

C. Description of Activities - .
. , .

In this section, a detailed description should betgiven of each activity included in the
evaluation. A time schedule and other marials mayalso be included.

D. StaffSfaff Involvement :, ..':, ., ,
,,. .4 ,, , -This section should resent 'information foousingwoon the extent and type of Stan.

invplvement. It repo the outcomes, attitudes, type of committees, functions, phildso-
phychanges, suc es, failures, etc.

.
..

E. Citizen Invcilvement. ,.
.

_
, ..

Facts about citizen involveMentin evaluation are. presented in this,sectiron'i It reports
types, size and representation of cam m ittees, fu notions, attitudes, putconies, successee,:.

iS Consultant Involvement in Fro ece/
, ,failUres, etc. ,

This section presents information focusing upon the role consultants played:AO the
' evaluation if any . : ,, / -, ',c

34,
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,,,.. ,, ii .

G. Public Relations : , . . ,
This section deals with the type, moltilod, and scope df publici relaticnteUsecilh c;,

., tion with the evaluation.' . , ;',A1-,:,-
conned"

Ill. Finings Section '2
A. .Committee's Activitiee

.

,, Tflis section reports the number, -type, and scope of activities of each committee.
. B. COMmittee's Recommendation's

,

The recommendations of ea
.,,,,1ch

committee are presented In this section. Each recom7
,,_ Mendation should' be accompanied by suppdrtive data, and other Information.

4k, Follow-Up Studies - ,

f follow-up studies of graduates and dropouts, and - employer surveys were made,,the,,,;
results and generalizations are reported' in this secfioq. t.

-,,it.. . .
D Curncularitudies

1
_ / . . .. ,

'''''. 4, stiAdies of present or potential curricula were made, the results are reported+) this

E. Other Types of Studies r gr

- If occupational surveys, attitude studiescorpther types of stu
are reported in this section.,

F. ithanges Resulting from or tlelated to.t.ocal Program evaluation
. My changes, innbvatio adoptions or plans already made are reported I n th is sectibn.

section.

es weremadif,:the results

-IV. Conclusions and Recommendations
A. Conclusions

3- -
,

The conclusions should be or nIzed according to objeCtifteihaiw.ere drawn upiorilie,,-.
evaluation. 4

II Redornmendatiiirre:C
All recommendations and fut -plans for evaluationshoutd,Pe repOrtedinihiisection,

V., Append4t.
Questionnaires

1k, Checklists.,

dommitteeneoffiershOlists
Publicrelaton,s Materials

Distribution of Final Report
Results of the evalUation effort should first be

reported to the school administration and the goy-
erning board. The school administration and the
governing board should determine the individuals
and other groups to which the final r port should
be released.

IOptional
.1 Activity

The staff committee may want td ggest a list of
individuals, agenties, and/or groups to whom the
report should be released. In general, the distribu-
tion should include groups who worked on the
evaluation effort, the school staff, advisory com-
mittee members, student committee members,
the press, labor groups, business and industrial
groups, professional and civic organizationa; and
the general public. 4

6

You may wish to arrange 'through your resource person to. review a final
evaluation report for a vocational program. As you reviewithe report, note
such things as the format and pdsitioning of tables and graphs, writing
style, and organization and type of information.

34
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The following Case Situation is in two parts. Part I gives you brief back-
ground information on your cassituation, and part.11 is ppttial Bata from
an evaluation of a hypothetical vocational program. Read parts 1 and II, andk
then use the information given to oomplete the following tasks'.
1. Analyze the data.
2. Draw conclusions from the data
3. Develop recommendations based on the.dat.
4. Prepare a partial written report of the evaluation data, including

an abstract
an introduction
findings
conclusions
recommendations

Your report should be brief and need include only o
v

or two sample
graphic presentaiona to support or. illustrate your findin s. Your report,
although brief and incomplete,' should provide ample evidence th'at'you
have the skill to interpretdata and use that,data to preparb a final repog of
your findings, conclusions, and recommendations.

O

CASE SITUATION

I. Background Information:
A

You are a vocational teacher in a graphic artrpro.
gram. at Boyton Vocational School. Twenty-four
students were enrolled in this program. The objec-
tives establistied for the program are as follows:

to place3ninety percent of the studenti in a
graphic arts job
to provide a program which will enable former
students to be personally satisfied on the job

36
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t

to prbvide a program whichwill enable former
studentsito advance on the job .

to provide a program which will enable itu-
dents tp obtain immediate employment fol-
lowing their graduation

You have just been involved in an evalUition of
your graphic arts program and are ready to use the
data to prepare a final report. The data available to
you'follow.

Oa

r'

O
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II: Occupational Data:

RESPONSESTROM FORNIERATUDEN
. x^,. .: ::,;,,,,-_-,,,

Num r of -foimeratidesbt,inallei -40esilonnae 24-

Num r of qbeitiOnnair4.0000- 22 :

- -0- .

COMPLETED PROGRAM

, ,RespOnses Number

Yes ri 16

No 4
3

No Response 1

REASONS FOR NOT COMPLETING PROGRAM
.4

Reasons
,-----;

Number

Change of occupational objective
;

el .

Work on a job , 1

.
al reasonsFinancial

.. .

t
-

e

Dislike for the school .

.
1

Transfer to another schqol district c

4.
Poor health . ,

.

-7.

Other, .
,

I

.4

37

36

. ,
No Response 0



RATING OF SCHOOL-SERVICES-

.
Service

.
Very GoodGood Average Poor

Vocatio'hal instruction .
, ,.- -- -47

q
2 1

i
All other instruction

,, . .

.

13 4 -- 3

Vocational shop or lab .

(-
14 4 2

Guidance and counseling
4

' 0 4 16

Job placement
/ .

, 1 - 9 10

No Response 0

TIME SPENT LOOKING FORFIRST JOB

.

Time Spent
_

Number

.Had job before leaving school . 5

Lookerrfor two weeks or less . .
'4

.

Looked for three to four weeks 10

Looked for one to two months 0 1

Looked for more than two months . .

No Response 0

IS PRESENT JOB FIRST JOB

Response Number

Yes 13

No 7

3
37

a

1#
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No Response 0, .



r
ASSISTANCE IN GETTING FIRST JOB

'N , - Source
, . Number

Vocational teacher..
t

5 ,

School job placement service .
.

.

Other school personnel .

. . ,

State .employment agency I . 2
0\ -

Private employment agency
*

.* 2
.

Relatives and friends
it . ,

.
.L

5

Other
.

5
.

. . .f.Z

a I

PRESENT JOB'

t't I
1

e ,
No Response 1

.. Jobs
1

Number Air..
Compositor . .5

a,
.

Printing press operator
.

.

I
.

- 3

.
.

Photoengraver
.

, , 5 ..

Electrotyper
t I.

2 -'

Assistant printing press operator.. .
3

,

Bookbinder ., . 1. ,
Plumber's helper

.
_

1 - -

r

J- ----,..t. 1, - - --, I/1 1'f- '.

: 0,

38

.1

y, No Response b
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s\,

p

HOURS PER WEEK EMPLOYED

,

. .
..H .

,

. -
Number

..

Leo than40 hours
.

.
h.-20-24 ours

.
, . ..

.
...

25-29 houfs
o

: .
.

. ..

30-34 hours ,,
.

.

. . ,

.
.

2. .

35-40 hours . 13

0 ED

More than 40.hours
ft ,.5

No Response 0

RELATIONSHIP BETWEEN PRESENT JOB AND TRAINING PROGRAM

Relationship' Number

.
Job same for which trainpd
.

44

. .
15

Job highly related to the training .

.
-

-i-

4

Job qnly slightly related -to the training . ,
- %,

Job not r a ed to tre training 1

PRESENT RESIDE

./
CEIN RELATION TO WHERE TRAINED

No Response 0 ;-.

Distance
.

. Number
...a. N.

.

Same -
. . /--- '

Less than 100 miles within the state
.

_ _
. 1

,

More than 10b miles within the state ' -
. ,.

. Elf'
<-

:

Out of the state '
. _.. A

( 10

40
30

No Response 1

.
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WAGES OF PRESENT JOB, EXCLUDING OVERTIME

Wages Number

$1.59 or leis per hour ,
.

. .
.

$1.60-$2.00 per hour

$2.01-$2.50 per hour ' 1

$2.51-$3.50 per hour .'
. 1

_

$3.51-$4.50 per hour . 3
. ,

$4.517$5.50 per hour
.

5

$5.51 -more per hour
k

/ 0
10

No Response 0

FEELINGS ABOUT PRESENT JOB

Feelings ; Number

Like it very much 14
,.

Like it somewhat
. 4

Neither like nor dislike it ,

.
2

Dislike it somewhat /"\
. .

Dislike it'very much
.

40
1

wiro

No Response 0

no



X

USE OF TRAINING ON PRESENT JOB

Frequency Amber

Frequently (use most of time) . ,p
. 16

Occasionally (use only some time)e 4

.
Seldom (use only rarely)

. ,' -
.

Never (never use it)

4
No-Response 0 .'

TYPE OF INSTITUTION IN WHICH PRESENTLY ENROLLED

# Institution Number

,

Vocational high school .4°t,
.

,Public high school .

Two-year junior or community college .

Public post-secondary technical institute

Foui-year college or university

Private vocational or business school .4
.

,.I
,Not in school ., 20

Other , n

I,

I

42
41

4.

No'Respon e 0

,
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INFO. A71 1

Nuhiber olemplbyeis r ai ed quss ior
Numbei,pf questionnaires'ret reed ; 41

vi QUALITY OF WORK

Quality Number

Above average 13

About average 4

Below average 1

No Response 0

QUANYITY OF WORK

Quantity Number

Above average 1.5

About average 2
.4

Below average 1.

No Response 0

JOB-RELATED KNOWLEDGE

Regree of Knowledge Number

Above average

About' average
)1+

14

3 .

Below average°'
1

42

43

No Response 0 /



\ABILITY TO OPERATE EQUIPMENT

Ong Number

Above average 14

About aveKage 3
Below average

No Response 0

READING, VERBAL, AND COMPUTATIONAL SKILLS

Rating Number

Above average 12

About average 5

Below average 1

No Response 0

WILLINGNESS TO ACCEPT RESPONSIBILITY

Rating. Number,

Above average 17

About average

Below average 1

No Response 0

PUNCTUALITY

Rating

re average

About average

Below areirage ).

Number

15

2,

1

43

No ReSponse 0

4



ABILITY TO WORK WITHOUT SUPERVISION

Rating Number

Above average 13

About average 4

Below, average 1

WILLINGNESS TO LEARN AND IMPROVE
ti

, .
No Response 0

Rating Number

Above average 12

About average 4
1

Below average
-

2

No Response 0
-

COOPERATION WITH CO-WORKERS

Rating
.

Number

Above average
/

.

. , 17

About avdage . _ *
40

t

Below average .

.
.

,
.

.

.

COOPERATIM WITH MANAGEMENT.

No Respoll 0

Rating
*.

Above average

Number 1/4

15

About average 2S

Below average 1

44

45-
4

N6 'Response 0



COMPLIANCE WITH COMPANY POLICIES, RULES, AND PRACTICES

Rating Number:

Above average
fr tit

,._15

About average 2

Below average' 1

WORK ATTENDANCE

No Response 0

eating Number

Above average 15

About average ' 2

:"nYel4 average 1

e

FERPOliMANCE

No. Response 0

Rating
.

, Numb*

In top one-fourth F.-- 'rir
-,-

17 -64

In top one-half, buE not among top, one-fourth 1:

t -' .

In bottom one -half, but not among lowest one-fourth
' .

- ...

-

.

In lowest one -fourth *
1

0

a

46 .

45

No Response 0



iN 1,1i1ER -DEMANP 0.R7mrBAYr, 0.14Y AtIOL OCHOOL ISTRICT
it ....\

.
, Esti

.E001.00eil
i±ersiti.!ar ,

''.0tis

CompositiOn, Makeup, and Typesetting
,-,-, 7 -----,-

,

o

Printincipress
Ai

Occupations - . 82
. . . ....

, .
Lithography, Rifbtography, and Plitternaking -,: 0 ,- " -.

..;.

. , .. ..

1 : '

.

Photoengraving
...,.._

-
, dr.

,.

Silk Screen,Making,and Printing
. . .

, .! 12 i. .

Bookbinding .

O

4

46
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STUDENT- DEMOGRAPHICS INFORMATION

SOCIAL HABITS (Grade 12)>

,,
s .

.

Courteous and considerate/

Q.

.

.

Number

Excellent Good
. .

Fair Poor

12 6 4 . 2

Cooperates With others ,
<

«.

14 8 2

Clean and neat personal surroundings 10 8 4 2

Respects rights and opinions of others 11 ' 7 4 2

Respects school regulations 14 7 2, 1

WORK HABITS (Grade 12)

. Starts and completes work on time

'Excellent

18

bort)
Listens to and follows directions 15

Uses time wisely 16

Strives for accuracy 11

Accepts respOnsibility 12

Works independently,

rks neatly4at all times

10

13

14,

lb

Good

Number

Fair Poor

4 - 1 1

5 2 2

6 2

7 3 2

6 4 - 2

8 ' 2

8 2 1

4

47

,r
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461

------,-.1,NTELLIGENCE TEST SCORES AND GRADE P0114T AVERAGES*

ct

_

Student' Score GPA
.

.

Student
.

Score
.

GPA

1 110 2.t . -13 85 2.0
2 109 . 2.4 14 97 -2.0
3 95 2.3 15 109 . 2.7
4 )25 4.0 16 125 3.6
5 107 2.2 17 114y - 2.9
6 111 3.2 18 112 3.3
7 134 . 3.6 19 117(.1; 3.8

87 2.3 ,/ 20 - 120-. . 3.4
9 105 3.1 *. 21 141;), 2.0

10 112 2.5 22 120 '.- 3.6
11 ' 115 . 3.2 23 98 2.0
12 102 2.8 24 110 3.0

Grade Point Average (GPA) computed for all high school subjects out of a possible high of 40.

After yOu have developed your evaluation report, arrange to haVe your
resource person review and evaluate your report. Give him/her the Final
Report Checklist, p. 49, to use in evaluating your work.

a

.19
48

4
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FINAL REPORT CHECKLIST

Eilrections: Place an X in the NO, PARTIAL, or FULL box to indtcate that
each of the following pgrformance components was not accomplished,

.partially accomplish ,'or fully accomplished. If, because df special cir-#
cumstances, a performance component was not applicable, or impossible
to execute, plaGgim in the N/A box.

ffi..

Name

Date

Resource Person

LEVEL OF PE FORMANCE ,

4

.`
4r. 43 ,zie 4"

.

1. Report stated The objectives of the educftional program ,.... ..... El CFO
2. Report limited itself to the evaluation objectives \ I: r:I E. -'D
3. Report described theactivities cbridtIcted in the evaluatibn effort 'El 1;),
4. Data were clearly presented by:

a. tables , .

igt

II
b. fi res El'
c. othEti graphic means, .s. ° ,

'' 4-0%, 4...,

° 17]5. Mid of ,data ?inal4svas deafly fated

El`6. Findings were based isn S a '..Pt!
7.. Conclusions were' based on filit.

8. Recommerldatidns were based o indtmgs and cdliptustonw,

9. Material VOIS presented in a factual manner

10., Writing style was direct and brief
V

V.

LEV L QF PERFORMANCE:.All items musfreceive N /A, or FULL retponses. If eriy item receives a NO, oi.
-"PM Ltetsponse, theteactier and resource person should meet to detarmineplueadditional activffies

*0 cher, needs to complete in ottler r,to reach competency in 4tho weak area(s).
; .

F

r"

O

J.

4r
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Learning Experience IV
`, ,

-FINAL EXPERIENCE

Terminal
Objective

Activity

As part of *no .teEiphin,0 ,;,0100494.90:04§,f, of yc
vocational prograr3h10#11-inft*,

. developing'A-tentatiVii;ljlani.biltlihihwthe, e yOu Piari2td:ta e
, *yoiur vocational jitOgrarhAre

submitting this plariAkYour-rOSO.rOeberabhlor his /her reViei,4:bef
taking any "further
obtaining-permission. frOnithe.,'*iPrcipriste-sOliobl'adrniniStratoraIp
plan and conduct an 10/ailiatiort;fotyour VOCatiOnal prOgrani
involving splipOl'itaff,:administratbre,,adylaary.Oorhiiiitiees, the pub',
41c,. and students in he
following a planned so edylf
analyzing end' iritetpretin data -:Oollected,lroth etyatuallort effort.

,preparing a final rebbr(
,,NO : Due to the hattipa-bf thl pe hen cei yOu Wi It heed 19,haye:AccesS

an actual school situation lo period of approximately `pne, year,:

As you cOmplefe each of tits
writing, On tape, through a log) fokaesesimentyP:li

Arrange advance to have ypur resou_01.9841510Vtew YbOtdookimente-
aion and filial report, and, observe at least-brialOtaine irk-Ilt014k;rikarez
working advisoryw th artadviso- conimittekOr:Staff *Oaring cop

. Your total co petencY.AvistbsiiiS444 ,O,Y*0"reseurokf 0)1,;psin t
e-, 'Teacher -e8 orrnapce spent Forrikt,p

ElaseclAiOn the orirei*Ipecified'iii.'thiC481300101,V rlellirrien.t40 '
resource person.w111 determine whether'yOttare,Oo petent-iniva itatih
vocatiPpat ;#901101.1 -

'For a definition of "actual school situation," see the inside baCklover.

I

F.

5a

51
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. ,

TEACHER PERFORMANCE ASSESSMENT FORM
Evaluate Your Vocational Program (A-11)

.61rectiona: Indicate the leVel of the teacher's accomplishment by placing
an X inthe appropriate box under the LEVEL OF PERFORMANCE heading.
lf,thecause of special circumstances, a performance component was--not
applicable, or impossible to execute, place an X in the N/A box.

,

Name

Date

ResQurce Ppraon

"1

LEVEL. OF PERFORMANCg

, --
I .4.,0

Zr *C
0

0

e0k . 0 4
1.6% CIN.

0 444- e

in(tenitiating the vocational education evaluation effort, the .
tea ger: .

1. secured approval and, support of the appropriate
school/college officials
. . ,

2. through the administration, secured approval of the gov- .
. 1-4

Fri
erning body for the prodram evaluation effort

1.,
3. provided orientation to

/-
the' program evaluation for;

. administrators El-
eachers El El El
-l-

c. advisory committee members El -El la,........

d. students 11 a
e. general public El

In developing plane for evaluating the vocational education
program, the teacher: s
4. involved the following persons:

Ela. staff . El El El
.Ei Elb. administrators

.4

c. other teachers

d. parents
,............, El 0 ,

5. described the situation in the area served by the school

6. developed a philosophy.and objectives for the eyaluation
effort'

deteivined and specifiedthe responsibilities of the:
a. staff steering committee

54
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fi

a.2oQ

4q` C?

b. advisory committee n-,0
c. student committee -0

8. identified the specific evaluation activitiesoto be com-
pleted r El

9. identified boundaries or limitations of the effort

10. developed a budget for the evaluation effort

11. identified the reporting procedures .
12. determined the methbd of dissemination , 1:
13. developed strategies for implementing the recommenda-

tions evolving from the evaluation effort 'El CI '1=]
14. identified procedures for incorporating evaluation as ri -0

part of the ongoing program of vocational education 1-1

15. secured approval of the program evaluation plan from
the school/college administration 0,

In conducting the vocational education evaluation effort,
the teacher:
16. followed the planned schedule of activities, adjusting the

schedule to reflect the progress of the effort and to com- El
pensate for unavoidable delays

17. pr'epared periodical reports-Concerning the progress of
the evaluation effort for the administration

.18. analyzed and interpreted the findings of .the evaluation
effort

n
ffort

19. prepared conclusions and recommendations based on
the findings of the evaluation effort El El CI

20. prepared and distributed the final report of the program
evaluation. effort

After recommendations were made, the teacher:
21. discussed the recommendations witlithe administration El El
22. worked in appropriate ways to implement as many rec-

ofrimendatio-ns as possible EEO
LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT resOonse$. If any item
receives a NONE, POOR, or FAIR response, the teacher and resouroe person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak
area(s).

55
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ABOUT USING THE CENTER'S PBTE
MODULES

Organization
Each mocthle is designed to help you gain competency
in a particular skill area,considered important to teach-
ing success. A module is made up of a series of learning
experiences, some providing background information,
wine providing practice experiences, and others com-
bining-these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive in the final learning experience,The final experience
in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern,
a student teacher, or an inservice teacher.

Procedures
Modules are designed to allow you to individualize your
teacher educ'ation program. You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not complete any learning ex-
perience within a module if you already have the skill
needed to complete it. Therefore, before taking any
module, you should carefully review (1) the Introduction,
(2) the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you haveleed in these
sections, you should be ready to make one of the follow-
ing decisions:

that you do not have the competencies indicated,
and should complete the entire module
that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) warning
experience(s)
that you are already Competent in this area, and
readyto complete the final learning experience in
order to "test out"
that the module is inappropriate to your needs at
this time

When you are ready to take the final learning experienbe
and have access to an actual school,situation, make the
necessary arrangements with your resource person. If
you do not complete the final. experience successfully,
.meet with your resource person and arwge (1) 4?re-
peat the experience, or (2) complete(or review) previous
sections of . the 'module cir'iother relatgd activities

, suggested Py your resource person before attempting to.
repeat the final experience.
Options for recycling are also available in each of the

"learning experiences preceding the final experience.
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach c etency. This could involve (1) completing

*. party of the module previously skipped; (2) repeating
activities; (3) reading supplemeritary resources or com-
pleting additional activities suggested by the resource
person;44) designing your own learning experience; or
gdbmFoleting some other activity suggeVed by you or
you: rekovrce person.

.Terminology a
Actual School Situation ... refers_to_ a situation in
which you are actually working with, and responsible ,

for, secondary or post-secondary vocational students in
a real school. An intern. a student teacher, or an in-
service teacher would be functioning in an actual school
situation. If you do not have accessto an actual school
situation when you are taking the module, you can corn=
plete the module up to, the final learning experience. You
would then do the final learning experience later; i.e.,
when,y6u have access to an actual school situation.
Alternate Activity or Feedback ... refers to an item or
feedback device which may substitute foe required
items which, due to special circumstances, you are un-
able to complete.
Occupational Specialty ... refers to a specific area of
preparation within a vocational service area (e.g., the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity).
Optional Actiifity or Feedback ... refers to an item
which is not required, but which is designed to supple-
ment and enrich the required item in a learning expen-

- ence.
Resource Person ... refers to the person in charge of
your educational program; the professor, instructor,
administrator, supervisor, or cooperating/supervising/

ccjassroom teacher whp is guiding you in taking, this
'module.
it4dent refers to the person who is enrolled and

, receiving instruction in a secondary or post-secondary
educatiOnal institution.
Vocational Service Area . . . refers to a'major vocational
field; gricultUral education, business and office educa-
tion, diStriPutive education; health occupations educa-
tion, hone_econornica education; industrial'arts edu-
cation, techrffbal education, or trade and induStrial edd-
cation.
You or the Teacher ... refers to the person who is tak-
ing the module. . ,

Levels of Performance for Final Assessment
N/A ... The criterion was not met because it was not
applicable to the situation.
None ... Noattempt was made to meet the criterion,
althoughit was relevant.
Poor The teacher is unable to perform this skill or
has only very limited ability to perform it.
Fair ... The teacher is unable to perform this skill in ari
acceptable manner, but has some ability to perforrnit:
Good ... The teacher is able to perform this skill in an
effective manner.

-Excellent ... The teacher is able to perform this skill in a
very effective manner.

58
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Titles of The Center's
Performance-Based TeacherriEducation Modules

, . )3
Categoric A: Program. Planning, Development, and Evaluation

.1110,
A-1 Prepare for a Community Survey
A-2 Conduct a Community Survey
A-3 Report the Findings of a Community Survey
A-4 Organize an Occupational Advisory Committee
A-5 Maintain an Occupational Advisory Committee
A-6 Develop Program Goals and Objectives
A-7 Conduct an Occupational Analysis
A-8 Develop a Course of Study
A-9 Develop Long-Range Program Plans
A-10 Conduct a Student Follow-Up Study
A-11 Evaluate Your Vocational Program

Category B: instructional Flaming
B-1 Determine Needs and Interests'of Students
B-2 Develop Student Performance ObJectives
B-3 Develop a Unit of Instruction
8-4 Develop a Lesson Plan
B-5 Select Student Instructional Materials
11-6 J'repare TeacherMade Instructional.Matenall-

Category C: limtructional Execution
c-1 Direct Field Trips
C-2 Conduct Group Discussions, Panel DiscusdiOns, and

Symposiums
C-3 Employ Brainstorming, Buzz Group, and Question Box

Techniques .
C-4 Direct Students in Instructing Other Students
C-5 Employ Simulation Techniques
C-6 Guide Student,Study
C-7 Direct Student Laboratory Experience
C-8 Direct Students in Applying Problem- .Solving Techniques
C-9 Employ the Project Method
C-10 Introduce a Lesson
C-11 Summarize a Lesson
C-12, Employ Oral Questioning Techniques
Q-13 Employ Reinforcement Techniques
C-14 Provide Instruction for Slower and More Capable Learners
C-15 Present an Illustrated Talk
C-16 Demonstrate a Manipulative Skill
C-17 Demonstrate a Concept or Principle . rr
C-18 individualize Instruction
Q-19 Employ the Team Teaching Approach
C-20 Use Subject Matter Experts to Present Information
C-21 -Prepare Bulletin Boards and Exhibits
C-22 Present Information with Models, Real Objects, and Flannel

Boards
C-23 Present Information with Overhead and Opaque Materials
C-24' Present Information with Filmstrips and Slides
C-25 Present Information with Films dioC-26 Present Information with Audio Recordings
C-27 Present Information with Televised and Videotaped Materials
C-28 Employ Programmed instruction
C-29 Present Information with the Chalkboard and Flip Chart

Category 0: Instructional Evaluation
D-1 Establish Student Performance Criteria

_ Assess Student Performance: Knowledge
D-3 Assess Student Performance: Attitudes
D-4 Assess Student Performance: Skills
0-5 Determine Student Grades
D-8 Evaluate Your Instructional Effectivenets

Category E: Instructional Management
E-1 Project Instructional Resource Needs
E-2' Manage Your Budgeting and Reporting RespQnsibilitles
E-3 Arrange for Improvement of YOUf Vbcational Facilities
E-4 Maintain a Filing System

..

grk 'ProtyKtiorpiident Safety
E-6 Provide-forth° First Aid Needs of Students
E -7 Assist Studentrin Developing Self-Discipline
E-8 Organize the VoC111 nal Laboratory' 4
E-9. Manage I% Vocati al Laboratory

Category F: Guidance
F-1 Gather Student Dal Using Formal Data-Collection Techniques
F-2 Gather Student Data Through Personal Contacts
F-3 Use Conferences-to Help Meet Student.Needs
F-4 Provide Information on Educational and Career Opportunities
F -5 Assist Students in Applying for E m pioyment orFurther EckmatIon

'Category CI: SchoolCommunity Relations
G-1 Develop a School-Comm unity Relations Plan for Your Vocational

Program
G-2 Give Presentations to Pr Your Vocational Program
G-3 , Develop Brochures to Promote Your Vocational Program
G-4 Prepare Displays to Promote Your Vocational Program
G-5 Prepare News Releases and Artrc les Concerning Your Vocational

Program
G-6 Arrange for Television and Radio Presentations Concerning Your

Vocational Program
G-7 Conduct anppen House
G-8. Woric4vith Members of the Community
G-9 Work with State and.Local Educators
G-10 Qbtain Feedback about Your Vocational Program

Cabman/ H: Student Vocational Organization
H-1 Develop a Personal Philosophy Concerning Student Vocational

Organizations
H-2 Establish a Student Vocational Organization
H-3 Prepare Student Vocational Organization Members for.

Leadership Roles
H-4 Assist Student Vocational Organization Member's in Developing

and Financing a Yearly Program of,Activities
H-5 Supervise Activities of the Student Vocational Organization
H-6 Guide Participation In Student Vocational Organization Contests

if I: Professional Role and Development
1-1 Reep Up-to-Date Professionally
1-2 Sere Your Teaching Profession
1-3 Develop an Active .Personal Philosophy of Education
1-4 Sirrve the School and Community
1-5 Obtain d Suitable TeachIgg Position
1-6 , Provide Laboratory Experiences for Prospective Teachers
1-7 Plan the Student Teaching Experience
1-8 Supervise Student Teachers

Category J: donilitadon of Cooperative Education
J-1 Establish Guideline; for Your Cooperative V tional Program
J-2 Manage the Attendance, Transfers, and Terminations of Co-Op

Students
J-3 Enroll Students in Your Co-Op Program
J-4 Secure Training Stations f6r your Co-Op Program
4-5 Place CoOp Students on the Job
J-6 Develop the Training Ability of On-the-Job Instructors
J-7 Coordinate On-the-Job Instruction
J-8 Evaluate Co-Op Students' On-the-Job Performance
J-9 Prepare for Students' Related Instructibn
J-10 Sutervise an Employer-Employee Aptireciation Event

RELATED PUBUCATIONTI
Student Guide to Using Performance-Based Teacher Education

Materials
Resource Person Guide to Using PerformanceBased Teacher

Education Materials
Guide to the Implementation of Performance-Based Teacher Education

Va.

For information regarding availability and prices of these materials contact

AAVIM .

American Association for Vocational Instructional Materials
120 Engineering Center Athens, Georgia 30602 (404) 542-2588
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